Building Consensus —
Developing a National
Framework for those who
Teach in Higher
Education

Terry Maguire PhD
Director
UZ January 2017

National Forum for the Enhancement of Teaching and Learning in Higher Education




National Forum Workplan 2013/15

Professional
Development

Learning
Impact
Awards

NATIONAL FORUM

FOR THE ENHANCEMENT OF TEACHING
AND LEARNING IN HIGHER EDUCATION

ONIINYOAN



Drive trom Governmen

Within the Irish higher education policy context, the
National Strategy for Higher Education to 2030
recommends that ‘All higher education institutions must
ensure that;

« all teaching staff are both qualified and competent in
teaching and learning, and should support on-going

. development and improvement of their skills’
(Department of Education and Skills (DES), 2011, p.62).
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Drive from Europe

« Recommendation 1: Public authorities responsible for higher
education should ensure the existence of a sustainable, well-funded
framework to support higher education institutions’ efforts to improve
the quality of teaching and learning...

« Recommendation 4: All staff teaching in higher education institutions
in 2020 should have received certified pedagogical training.
Continuous _professional education as teachers should become a
requirement for teachers in the higher education sector.

(2013 European Commission (EC) report on Improving the Quality of Teaching and Learning in Europe’s Higher
Education Institutions) &



Wihat kind of Professional Development?

Model of CPD Purpose of model

The training model

The award-bearing model
The deficit model

The cascade model

Transmission

The transformative model

The standards-based model Transitional
The coaching/mentoring model

The community of practice model

The action research model Transformative

Increasing
capacity for

professional
autonomy

Kennedy, A. (2005) ‘Models of Continuing Professional Development: A Framework for Analysis’.
Journal of In-service Education, 31: 235-250. Available at: http://www.tandfonline.com/doi/ m

pdf/10.1080/13674580500200277 [Accessed January 2015].



A STRONG FOCUS ON..

Developing
. Staff not

Stuff!



Continuous improvement

Ensuring processes wgocedursm in

place to support the teaching and leaming
emvironment

Continuously improving teaching practice
Striving for excellence
Support staff to engage with focused
enhancement activities

Ensuring minimum standards are met for

those who teach e.q. required courses for staff
that are new to teaching

Teaching and learning engagement stems
fmm?;\ indwvidual's commitment and is
encouraged by institutional commitment to
staff and student development

3
Staff engagement is obligatory and focused on

baseline competencies

\

The sector can be confident that all staff meet

minimum requirements and are competent in
teaching

Sector works towards a common culture of
continuous commitment to teaching and
leaming excellence

effectiveness

Feedback mechanisms in place to determine

Research supported best ice with
focused impact ang?:s




Quick Realisation

 There.are many answers as to what to
constitutes a appropriate professional

framework for those who teach in higher
education.
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[he Consultation Process

 What is happening in Ireland?
 What is happening Internationally?
 What do the teachers and other staff think?
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Wihat areas of T&L are currently incorporated

into CPP Accredited Programmes?
Teaching Methods/Approaches
Reflective Practice
Development of Research Skills

Digital Pedagogy



Typology of Professional Development

Collaborative Unstructured Structured Accredited

Non-Accredited Non-Accredited Non-Accredited



Professional Bodies and‘Disci olinary Groups
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* Academic Workforce 2020 (UM or expert working group and
national roundtable discussions wice-chancellors and semsor admin

bmﬂbhm'ﬂwvmmulneunmduﬂv

professionalise teaching?”



mplementation.
e Evaluates teaching performance at faculty (department) level.
o The DOCENTIA framework is the same across disciplines.

o Staff must go through it once every 5 years.

» Four weighted dimensions: 1) self-evaluation (reflection); 2) account of
activities across teaching li.e. conferences, papers about teaching);
wm&.umhamm : 4) report from students 1-5

¢ Four dmensions combine for a final figure for each faculty: poor, good,
excellent.

¢ In some mnstitutions results relate to promotion critena.



The Netherlands

In 2012 there was a performance agreement with the Ministry of Education,

Culture and Science around the quality of teaching looking at the proportion

of people qualified to teach.

* Uneversities of Apphed Saences and Unwversities responded with
e e e e e

* Institutions are required to report to QANU on how teachers are
=
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United Kingdom

UKPSF‘WWHEAMMMM
o Evaluates teaching performance at the indvidual level.
o UK PSF is the same across disciplines.

o Three dimensions: Areas of Activity, Core Knowledge, and Professional

 Four HEA recognitions (Associate Fellow, Fellow, Senior Fellow, Principal
Fellow) that correspond to a relevant combination of descriptors for the
three dimensions. For example, an Associate Fellow must display evidence
of certain abilities within the three dimensions.

* In some nstitutions achievement against UK PSF and Fellowship scheme
can relate to promotion or hiring critena.

* In most cases nstitutional teaching and learning centres help candidates
prepare their apphications, which are then reviewed by peers across the
sector in a process overseen by the HEA UK.

* Programmes can for recognition to the HEA UK, so that participants
whol'-n completed wall achieve the associated HEA

recognition.




Listening to Student Voices

Define pedagogical competence.

Set aside time for professional development for
lecturers.

Mandatory 10 week pedagogical training
module.

Develop awards for excellence in teaching.

Create a national action programme for higher
education research in teaching.



Typology of approaches to CPD

Required _ Voluntary
National agency ﬁ Institution-led
Membership <mmmmn)s Informal
Good standing < s Once-off

Qualification (s, Demonstrates engagement

Creating sectoral standards _ Sectoral enhancement

Transformation of practice
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I'n2 lnish protessional development framework fos
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Nigher education teaching should:

Provide highly regarded recognition

Be inclusive

Be clearin its aims, objectives and mechanisms
Be sustainable

Be flexible

Be research informed

Be connected to practice



Model 1- Linear

.Proﬁcient

.Competent

.Adva nced

Beginner
.Novice

xpert



Model 2- Foundation specialist

Specialist
Option

Specialist Specialist
Option Option

Entry
Foundation

Specialist Specialist
Option Option




Model 3-Staged Specialist

.Expert

Proficient *Specialist
. eSpecialist options
Competent options
. eSpecialist
Advanced  ©ptions
Beginner
([ . *Specialist

Novice  options
*Specialist
options



Model 4- Central Requirement - Institutional

lmplameaentation

Institution A

*Required induction

* Minimum required
CPD engagement

Institution B

*2 years to complete
CPD activities

*Required induction
programme

Nationally
agreed
standards

Institution C

e Departmental CPD
targets

*Flexible CPD
provision



MAFPING PROFESSIONAL DEVELOPMENT PATHWAYS
FOR THOSE WHO TEACH IN IRISH HIGHER EDUCATION:

WHERE AREWE NOW AND WHERE DO WE WANT TO GO?

NATIONAL FORUM
FOR THE DN-ANCEMENT OF TEA CH NG
AND LEARN NS N NIS-EF COUCATON
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The Roadshow
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ome Questions to Consiael

 What kind.of professional development
framework is needed to meet the needs of
those teaching in higher education in Ireland?



<Y — s ‘ & e | :
ome Questions to Consiael

* Based.on the models of professional
development presented, is there any
particular model either whole or in part which
you think might be relevant to an Irish
professional development framework?



<Y — s d & ! f ,
ome Questions to Consiael

* How can the framework integrate and
recognise the following:

* existing accredited and non-accredited
provision?
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existing professional work-based learning?
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<Y — s d & ! f ,
ome Questions to Consiael

« Should participation in non-accredited CPD be recognised
under the framework?

« Should participation be accompanied by evidence of
reflection or transformation of practice?

« Given the unstructured nature of some non-accredited
CPD, how can the-framework ensure the quality and
learning outcomes of these activities?



<Y — s d & ! f ,
ome Questions to Consiael

 What management structure would help to
make the professional development
framework sustainable and give it on-going
credibility-nationally and internationally?



Lonclusion

Getting consensus is difficult!



MAPPING PROFESSIONAL
DEVELOPMENT PATHWAYS

FOR THOSE WHO TEXH IN IRISH
HIGHER EDUCATION:

WHERE ARE WE NOW AND WHERE
DO WE WANT TO GO?




So Whit Rind of Model of
Professional Development has

EmergeEin Ireland?
i s



